CAMPAIGN PACK
FOR SCHOOLS

Dear Head Teacher
Thank you for ﬁnding out more about the Global Campaign for Educa on’s Every Child Needs a Teacher
campaign. The next Global Ac on Week on educa on, which runs from 21 to 27 April 2013, is the major
event in this campaign; many thousands of schools, in 98 countries, will take part. This pack gives some
background to the campaign, and explains how your school can be involved.
Every child in the world has the right to a quality educa on – and no child has a chance of realising that
right without a qualiﬁed well-trained teacher. And yet, even as we make (slowing) progress towards
ge ng every child into school, there is a huge and persistent gap in professional, well-trained, well
supported teachers. This is a barrier to educa on not just for the 132 million children around the world
who are missing out on school – 61 million at primary level, and 71 million at lower secondary level
– but also for the many millions of children who are in school, but stuck in over-crowded classrooms,
with untrained, under-paid, over-loaded teachers. If we value children’s right to educa on, and their
right to learn, we must take concrete ac ons to ensure that every child is taught by a well-trained and
supported teacher.
The challenge is huge:
• For every child around the world to go to primary school by 2015, we need an addi onal 1.7 million
teachers, of which 1 million alone are for Africa. This is before taking into account the need to train
millions of unqualiﬁed teachers.
• In Malawi, the number of children per teacher ranges from 36 in some districts to more than 120
in others.
• Niger had just 1,059 trained lower secondary school teachers in 2010, but 1.4 million children of
lower secondary school age.
• In India, more than 670,000 teachers do not have the minimum qualiﬁca ons required by law.
• In Niger, contract teachers are paid just $125 a month; in Lebanon, teachers have not had a pay
rise for 10 years, while prices have doubled; in Nepal, teachers went on strike in 2012 a er going
unpaid for months.
The Global Campaign for Educa on’s Every Child Needs a Teacher campaign aims to increase public
awareness of and poli cal a en on to this problem: we want world leaders to put in place the
standards, the planning and the ﬁnancing to ensure that every child has a well-trained, well-supported
teacher – and the chance to realize their right to educa on.
As part of these eﬀorts, we will be holding a Global Ac on Week, 21-27 April 2013, during which we
need millions of people to take ac on for teachers.
This pack will tell you more about the campaign, about the plans for Global Ac on Week, about what
your school can do to take part. We hope you will join millions of others around the world in taking
part. Feel free to contact campaigns@campaignforeduca on.org if you have any queries.

The Global Campaign for Education
GCE is a worldwide movement with members in 96 countries, working to realise the right to a free,
quality Educa on For All.

What's inside?
This pack contains informa on you will need to carry out an ac vity
in your school. You will ﬁnd the following:
1.

Background
a.
What is GCE?
b.
What is Global Ac on Week?

2.

About the campaign
a.
Campaign issues
b.
What your school can do

3.

Resources for schools: Lesson Plan (5-15 year olds)

4.

Resources: Key Messages

5.

Resources: Killer Facts and Figures

6.

Resources: Template invita on le er for local poli cian(s)

7.

Resources: Campaign Materials

8.

Policy demands

9.

Online campaign ac vi es

1. Background
What is GCE?

What is Global Action Week?

The Global Campaign for Educa on (GCE) is a civil society
movement, established in 1999, that aims to end the global
educa on crisis. Educa on is a basic human right, and our
mission is to make sure that governments act now to deliver
the right of everyone to a free, quality, public educa on.

Global Ac on Week is the major interna onal campaign
movement for the educa on movement around the world. GCE
began organizing Global Ac on Week in 2001, as an annual
moment when coali ons, campaigns and organisa ons working
on educa on na onally, regionally and interna onally all take
ac on to raise the proﬁle of one aspect of the Educa on For All
agenda, speaking out on the same issue and making coordinated
demands of poli cians. All over the world, members of the
public – and par cularly schools – get involved in Global Ac on
Week, meaning that millions of people in nearly 100 countries
take part each year.
Past themes of Global Ac on Week have included literacy
and lifelong learning (2009); educa on ﬁnancing (2010), girls’
educa on (2011) and early childhood care and educa on
(2012). In 2013, Global Ac on Week will focus on the global gap
in trained, professional teachers, as part of GCE’s Every Child
Needs a Teacher campaign.

Our membership is comprised of a huge variety of na onal,
regional and interna onal civil society organisa ons, teachers’
unions and child rights campaigners. Together, we hold
governments to account for their promises repeatedly made to
provide Educa on for All. We do this through mobilizing ci zens
to make their voices heard, lobbying poli cians and government
oﬃcials, a rac ng media a en on, monitoring and repor ng
on government ac ons, and any other ac vi es that can raise
the public and poli cal proﬁle of educa on challenges. We
believe that ci zens speaking out together can have a powerful
impact on government policy and ac on.
GCE has member coali ons in nearly 100 countries around
the world. Each has its own membership comprised of nongovernmental organiza ons, teachers’ unions, parents’
associa ons, youth groups, community organiza ons and
other civil society organisa ons commi ed to educa on. These
na onal monitor commitments made by their governments
and aim to hold them accountable.
MORE: www.campaignforeduca on.org

GCE’s Global Ac on Weeks have been running for over a decade,
and since the very ﬁrst week in 2001, tens of millions of people
have taken part. We hope that in 2013 more schools than ever
will par cipate in drawing a en on to this important cause.

MORE:
www.campaignforeduca on.org/en/campaigns/
global-ac on-week

2. About the campaign
What are the issues at stake?
Progress in realising the right to educa on worldwide since
2000 is undeniable – but it remains unﬁnished business. The
total number of children missing out on primary and lower
secondary school has fallen from more than 200 million in 2000
to 132 million in 2010; but the numbers remain high and have
stagnated since 2008. Even for those children who are in school,
the right to educa on is only a reality if school provides them
with a quality educa on, one that, as described by the World
Educa on Forum in 2000, “includes learning to know, to do, to
live together and to be”. Yet this is far from the reality in much
of the world: on the contrary, up to three quarters of children
in the lowest income countries have not learned to read and
write a er two or three years of schooling, let alone begun to
develop more complex skills and knowledge. The gap in quality
educa on is huge, and bridging it is essen al to fulﬁlling the
universal right to educa on.
The Global Campaign for Educa on (GCE) believes that a
fundamental reason for this gap in quality educa on is the
severe lack of well-trained, well-supported teachers. It is the
presence of quality teachers that determines whether and
how much children learn. There is ample evidence that having
enough teachers to avoid large class sizes is a strong determinant
of students’ learning; a meta-study of research published from
1990 to 2010 found that teacher presence and knowledge
had by far the strongest and clearest impact on students’ test
scores; in-depth assessments of high-quality educa on systems
by the Educa on For All Global Monitoring Report found that
“in the highest performing educa on systems… [t]here are no
concessions on teacher quality”; and the OECD Programme
of Interna onal Student Assessment reports that “successful
school systems… priori ze teacher quality”. These ﬁndings
are not surprising: students and parents know that teachers
determine the quality of educa on.
Inves ng in teachers is important for all students’ learning and
for their well-being: well-trained teachers can be er manage
diversity in a classroom, can deal – for example – with the
huge range of ages commonly found in schools in post-conﬂict
countries, can reduce violence and manage discipline in a
posi ve way and, through gender training, can be er support
girls’ par cipa on in class in a way that signiﬁcantly increases
their chances of success.
The scale of the global gap in trained teachers is, therefore,
all the more shocking. At pre-primary level, the teacher gap
is o en matched by a gap in enrolment: whilst the ra o of
teachers to children enrolled in pre-primary schools is not
always high, the ra o of children in this age group to teachers
reaches one to thousands in a number of African countries.
Early childhood care and educa on is a right, and has a huge
and las ng impact, but it cannot be delivered without a massive
expansion in teachers. At primary level, the UNESCO Ins tute
for Sta s cs calculates that 1.7 million addi onal teachers are
needed to deliver Universal Primary Educa on by 2015. In total,
114 countries have primary teacher gaps, and the gap in Africa
alone is nearly 1 million teachers. Poor transi on rates from

primary to lower secondary level mean low student numbers
as well as low teacher numbers at this level also. There are
huge gaps in the number of teachers needed for every child
to complete lower secondary school: seven African countries
have just one lower secondary school teacher to more than 100
children of lower-secondary school age.
If we take training into account, the picture becomes less clear,
but more worrying. Repor ng of training levels is extremely
patchy, and relies on very varied na onal deﬁni ons. Some
countries count those who have completed primary school and
a one-month training course as trained, while others require a
three-year educa on degree. Even with these ﬂexible and o en
low standards, a third of countries report that no more than
half of their pre-primary school teachers are trained; at primary
level, reported rates are slightly higher, but thirty one countries
report that fewer than three quarters of teachers are trained
(to any accepted na onal standard) and a number report falling
levels of training. In Mali, where half of primary school teachers
are trained, only a quarter have had training las ng six months
or longer. Nearly half of countries repor ng training levels at
lower secondary level state that fewer than three quarters
of teachers are trained. Niger had just 1,059 trained lower
secondary school teachers in 2010 – compared to 1.4 million
children of lower secondary school age.

school systems...
"...successful
prioritize teacher quality
OECD Programme of
Interna onal Student Assessment
Moreover, aggregate numbers of teachers o en mask extreme
dispari es between regions – with poorer, rural areas generally
faring worst – and do not reveal teacher proﬁles in terms of
linguis c, ethnic or regional iden ty or disability. Women
teachers are proven to have a posi ve impact for girls, yet in
low-income countries women make up on average just 39
percent of teachers at primary level and 25 percent at lower
secondary level.
Policies must be directed at ﬁlling these huge gaps in trained
teachers, and this campaign presents speciﬁc recommenda ons
for governments and donors (see sec on 3). The overwhelming
lesson is that high quality educa on requires suﬃcient
recruitment of teachers who are trained, supported, paid
and managed as professionals. The recruitment of low-skill,
untrained teachers in recent decades has proved disastrous for
educa on quality; and even where teachers are trained, the
training oﬀered o en needs improvement. Teachers are paid
paltry amounts, for example just $125 a month in Niger; many
have to travel long distances to collect pay that is o en days,
weeks or even months late. A mo vated, highly skilled teacher
workforce produces the best educa on; yet too o en teachers
are treated as low-grade service delivery employees, expected
to deliver classes and administer tests according to a script, and
rewarded or punished on the basis of test scores.

"

The de-professionalisa on of teachers denies students the
possibility of great teaching.
The right policies need suﬃcient funding. Low income countries
allocate, on average, 17 percent of their budgets to educa on,
and 12 percent to basic educa on (pre-primary, primary and
lower secondary); alloca ons are slightly lower but similar for
middle-income countries. Yet for the poorest countries with the
smallest budgets, this is not nearly enough. All countries need to
expand revenues through progressive taxa on, and many need
addi onal donor support. Donor ﬁnancing is nowhere near
commensurate with need, nor with the priority aid-recipient
governments place on educa on. The 23 biggest bilateral donors
gave less than three percent of their aid to basic educa on from
2005-2010 (even including a propor on of budget support).
How they provide aid is also important: long-term, predictable
budget support is best able to support recurrent costs like
teacher training and salaries. Donor-supported macroeconomic
frameworks must not restrict teacher recruitment.

If we are genuinely serious about fulﬁlling the right to educa on
for all, about ensuring that every child, youth or adult learner
develops the skills that a good educa on brings – from literacy
and numeracy to crea ve and cri cal thinking – then the only
solu on is to ensure that every student has a well-trained
teacher. This means pu ng in place policies and ﬁnancing to
produce a suﬃcient, well-trained, well-supported, equitably
distributed professional teacher workforce. If we value
educa on, there is no alterna ve.
MORE: see ‘Every Child Needs a Teacher: Closing the Trained
Teachers’ Gap’. This joint report was published by the Global
Campaign for Educa on and Educa on Interna onal and
launched in September 2012, using the latest data from the
UNESCO Ins tute of Sta s cs. It is available in English, French,
Portuguese, Spanish and Arabic from the GCE website at www.
campaignforeduca on.org/teachers

What can your school do?
Schools can take ac on in support of the campaign at any me; but the key moment to get engaged is during Global Ac on
Week, from 21 to 28 April 2013. This week provides a worldwide focus for ac vists to bring a en on to the campaign – and
demand ac on of poli cians – in one huge, co-ordinated moment.
We are therefore asking GCE member coali ons and par cipa ng schools to bring poli cians into school during Global
Ac on Week, to be part of a lesson. This could involve:
•

•

•

Poli cians being invited to address the class, to talk about what they or the government will do to solve the trained
teacher crisis in their district, country, or around the world, and/or to talk about why teachers played such an important
role in their lives.
Students and teachers having an opportunity to ques on the poli cians on relevant policies including
o
In the south: the number of children per teacher in towns/ci es and in rural areas, how teachers are trained,
what the government will do to ensure there are more trained teachers;
o
In the north: aid to basic educa on around the world, and speciﬁc support to help governments of developing
countries ﬁll the trained teacher gap.
Lessons might also explore the important role played by teachers in the lives of children. A lesson plan with ideas on
how this could be delivered is below.

Poli cians can come from local, regional or na onal government; the aim is for as many schools as possible to directly
address a policy-maker and ques on them on their commitments to educa on for all – if they are truly commi ed to
achieving this, then they must be commi ed to a full, trained and professional teacher workforce.
Remember to make contact with the GCE member coali on in your country to keep them informed of your ac vity and to
feed back on the poli cian’s input.
You can ﬁnd their contact details on the GCE website at h p://www.campaignforeduca on.org/en/members

3. Resources: Lesson Plan (5-11 and 1115 year olds)
This is a suggested outline for a lesson to help your students
ﬁnd out more about the trained teacher gap and engage them
in the campaign.

The teacher announces that children across the world are
taking part in a similar lesson to understand how important it
is to have enough trained teachers for every child in the world.

Objectives

Useful informa on:

1.
2.
3.

To understand why teachers are fundamental to learning
To discuss the gap in trained teachers which exists around
the world
To call on poli cians to act so that the teacher gap is closed

At the end of the lesson, learners should:
•
•
•

Have an apprecia on of the importance of teachers
Understand that in some countries, learners do not have an
educa on because there are not enough teachers
Par cipate in an ac on to call for more trained teachers to
meet the exis ng teacher gap.

Materials
•
•
•
•

Flip charts or blank papers
Pencils
Op onal: materials for drawing
Op onal: postcards for wri ng campaign demand messages
to poli cians

•

•

•

Section B1:
Activity for 5-11 year-olds
What do teachers do?
PART ONE (15 mins):
The teacher asks the following ques ons:
•
•

Section A:
Introduction (5 mins)

•

•
Teacher introduces the invited guest/poli cian and informs
learners that the poli cian will be part of the lesson and will be
speaking during the lesson.
•

•
•
•

the poli cian can listen to what the children have to say
about teachers and the shortage of teachers
the poli cian can take the children’s messages back to the
government
by a ending the lesson today the poli cian can work to
ensure the government takes this ma er seriously and
provide enough money for all children to have trained
teachers.

Which lessons and ac vi es do you like most at school?
What does your teacher do during these lessons and
ac vi es?

If there is me, children can answer by:

IF A POLITICIAN IS IN ATTENDANCE

The teacher explains the importance of the poli cian’s
a endance:

Every Child Needs a Teacher is a worldwide campaign
run by the Global Campaign for Educa on, which has
members in 96 countries
Since 2003 tens of millions of children and teachers have
taken part in campaigning ac vi es during Global Ac on
Week
Campaigns have included early childhood educa on and
care for pre-school children, girls’ educa on and access to
primary educa on.

Drawing a picture of their favourite ac vi es and showing
what the teacher is doing, and the alterna ve if there is no
teacher
Working in groups to come up with a group picture of all
the diﬀerent fun things they enjoy at school and showing
what the teacher is doing, and the alterna ve if there is no
teacher
Wri ng a short sketch and ac ng this out.

A er the ac vity, the teacher explains the teacher gap (7 mins).

Useful informa on:
•
•
•
•
•

132 million children do not go to school at all
61 million of these children are primary school age
For every child in the world to go to school, another 1.7
million teachers are needed
1 million more teachers are needed in Africa alone
This number does NOT include the number of teachers
needed just to replace exis ng teachers (who re re from
their jobs, for example) – the total number including this
group is 6.8 million.

PART TWO (10 mins):
Ask the children to imagine what would happen if there were
no teachers. You can prompt the children with ques ons such
as:

Section C: What can be done
about it?
At this stage, if a poli cian is present, they should speak about
their government’s involvement/progress in closing the trained
teacher gap. (They are of course welcome to speak on their own
experiences too! Poli cians should be made aware in advance
that the learners will be discussing their ideas to solve the
trained teacher gap following their speech.)
If no poli cian is in a endance, the teacher should give some
ideas around ways to solve the trained teacher gap.
(Either input: 5-7 mins)
Useful informa on:

•
•
•
•

What would happen if you needed help?
Where would you get your equipment and materials from?
How would you know if your work was correct?
What would you have learned by the end of the lesson?

•

•
Again, children can respond by drawing their ideas of how their
favourite ac vi es might look without a teacher, or by wri ng
their answers in groups, or by ac ng out a scene.

Section B2:
Activity for 11-15 year-olds
Why are teachers important? (5 mins to explain, 5 mins for
ac vity)
•
•

Ask individual learners to write one or two reasons why
teachers are important
Call upon the learners to share their answers with the rest
of the class

The teacher explains the teacher gap, and the importance of
teachers who are well-trained (15 mins)
Useful informa on:
•
•
•
•
•

•
•

•

132 million children do not go to school at all
61 million of these children are primary school age
For every child in the world to go to school, another 1.7
million teachers are needed
1 million more teachers are needed in Africa alone
This number does NOT include the number of teachers
needed just to replace exis ng teachers (who re re from
their jobs, for example) – the total number including this
group is 6.8 million
Niger has only one trained teacher for every 1,318 children
at lower secondary age.
In Mali, only half of all primary school teachers are trained
– and only a quarter of these have had training las ng six
months or longer
Some countries count those who have completed primary
school and a one-month training course as trained.

Learners should be allowed to ask ques ons and discuss the
teacher gap.

•

Donor countries could increase their aid to educa on and
specify that teachers must be trained with part of the
money.
Governments could develop policies and standards for
teacher recruitment, training, development, salaries and
condi ons.
Local governments could iden fy what the problem is like
in their region in order for na onal governments to make
realis c plans to solve the crisis.

Learner par cipa on (7 mins)
Ask learners to write down one thing they think can be done to
ensure that every child has a well trained teacher. The poli cian
(if present) can join diﬀerent groups and input.
A erwards, ask some volunteers to read out some answers.
At the end of the lesson compile all the answers and hand
them/send them to the local poli cian.

Section D: Conclusion (5 mins)
Teacher asks the invited poli cian to make some concluding
remarks. The remarks should include experiences of the
poli cian as a learner and who his/her favourite teacher was
and what she/he learnt from that teacher. The poli cian should
also talk about what he/she will do to support teachers.
Teacher asks learners if they have any ques ons/messages for
the poli cian (these could have been prepared in advance of
the lesson).
Learners to present the poli cian with the list of policy demands
for na onal governments.
Note: The teacher should have a set of the policy demands
ready as included in this pack.

4. Resources: key messages
We have put together a series of short statements to express
the core elements of the campaign across diﬀerent media – we
hope you ﬁnd these useful!

6.

1.

7.

2.
3.

4.

5.

Teachers make the diﬀerence between children just being
in school and learning; if we want to solve the learning
gap, we must urgently ﬁll the global gap in professional
teachers. If we value learning, we must value teachers.
Every child has the right to a professional, trained teacher.
The global gap in professional teachers in primary and
secondary schools is the major crisis in educa on: to deliver
universal primary educa on by 2015 the world needs to
recruit 1.7 million addi onal teachers, provide training
for the many millions of teachers who are untrained or
under-qualiﬁed, and ensure that teachers are equitably
distributed.
Ensuring high quality teachers for all requires teachers to
be recruited, trained, paid, developed and managed as
professionals: trea ng teaching as a low-status job leads
to low-quality teaching and denies children’s rights to
educa on.
The ‘emergency’ responses of recrui ng untrained teachers
have failed, and have simply contributed to the crises in
quality and equality.

8.

Na onal governments must commit to solving the teacher
and learning crisis by recrui ng and training to ﬁll their
na onal gap in professional teachers, and repor ng on
their progress and spending towards this.
Donor governments must make clear how they plan to help
solve the teacher and learning crisis, including by giving
much more aid to basic educa on.
IFIs must make clear how they plan to help solve the
teacher and learning crisis, including by suppor ng hugely
scaled-up investment in teachers.

5. Resources: kil er facts and figures
Teacher value:

Teacher pay:

•

•

A meta-study of 9,000 research papers found that teachers’
knowledge and teacher presence were the factors with the
strongest and clearest impact on students’ test scores.

•

Teacher gap:
•

•
•
•
•

•

•

1.7 million more teachers are needed if every child is to
go to primary school by 2015 – that is before taking into
account training and distribu on of teachers.
Africa alone needs an addi onal 1 million teachers to get
every child into primary school by 2015.
114 countries have teacher gaps to reach universal primary
educa on by 2015.
Chad has just one pre-primary school teacher for every
1,815 children of pre-primary school age.
Seven African countries – Burkina Faso, Chad, Ethiopia,
Mauritania, Mozambique, Niger and Somalia – have more
than 100 children of lower secondary school age per lower
secondary school teacher. This is before taking into account
whether these teachers are trained and how they are
distributed.
Teachers are inequitably distributed: in Malawi, the number
of children per teacher ranges from 36 in some districts to
more than 120 in others.
In low-income countries, women make up just 39 percent of
primary school teachers and 25 percent of lower secondary
school teachers.

Teacher training:
•

•

•

•

•

Only 8 countries have regularly reported in the last three
years to the UNESCO Ins tute of Sta s cs on how many of
their teachers are trained.
In Mali, only seven percent of teachers in public primary
schools have completed secondary educa on; barely a
quarter have had training las ng more than 6 months.
Thirty one countries report that less than three quarters
of their primary school teachers are trained – to any
recognized na onal standard (which can be just a few
weeks’ training).
Niger had just 1,059 trained lower secondary school
teachers in 2010, compared to 1.4million children of lower
secondary school age.
More than 670,000 teachers in India do not have the
minimum qualiﬁca ons required by the Right to Educa on
Act.

•

In many countries, teacher pay is extremely low, is paid late,
and requires travel to collect it. In Niger, contract teachers
are paid just $125 a month.
In Lebanon in mid-2012, teacher pay had not risen in 10
years, despite inﬂa on of 100 percent over that period –
meaning teacher salaries had halved in real terms.
In Nepal, teachers went on strike in 2012 a er going unpaid
for months.

Education finance:
•

•
•

•

•
•

•

In 2012, Brazil’s na onal congress agreed that 10 percent
of GDP must be invested in public educa on – as compared
to 5.1 percent currently.
Luxembourg spends $17,490 per pupil per year at primary
level; DR Congo spends $10.
If Liberia had spent its en re budget on primary educa on
in 2008 (last available data), that would have amounted to
$714 per pupil.
Pakistan has strong teacher policies but spends just 2.4
percent of GDP on educa on (at all levels) and has a gap of
more than 525,000 teachers to achieve universal primary
educa on by 2015.
Uganda could raise an addi onal $270 million a year by
ending corporate tax holidays.
Rich country donors gave on average less than 3 percent of
their aid to basic educa on from 2005 to 2010 – whilst the
poorest countries allocated 12 percent of the budgets to
basic educa on in the same period.
If the 23 DAC donors had given 10 percent of their aid
budgets to basic educa on in 2005-2010, this would have
delivered an addi onal $35 billion.

6. Resources: Template letter for
politicians
We suggest you send this le er as soon as possible so that you increase your chances of securing their
presence.
Insert your logo

Insert your contact details

Insert date
Dear [insert name]
I am wri ng to invite you to [insert name] school to as part of the ac vi es in support of the global
campaign, Every Child Needs a Teacher. The ac vity forms part of the Global Ac on Week on educa on
from 21 to 27 April, which in 2013 is focused on the need for far more trained, professional, well-supported
teachers if we are to ensure that every child in the world can go to school. During the week, poli cians in
nearly 100 countries – ministers of educa on, development and ﬁnance, members of parliament, regional
and local representa ves – will be taking part in similar events.
Globally, 1.7 million addi onal teachers needed to ensure every child can get a primary educa on by 2015.
Millions more teachers are struggling to educate children having only had a few weeks’ of training, and
being paid only a few dollars a day. [IF AVAILABLE/RELEVANT, ADD DETAILS FROM YOUR OWN COUNTRY].
Our school believes that it is important to be part of the eﬀorts to deal with this situa on, and ensure
that the right to educa on is a reality for every child. We hope you will come to our school to take part in
these ac vi es.
Children from [insert grade] will par cipate in a lesson which explains the teacher crisis worldwide [and in
your country], and helps them understand more about the challenges many children face due to the lack
of trained teachers in their countries.
We ask you to join the class in order to provide a short input on [the local/regional/na onal - delete as
appropriate - situa on of teachers] [OR] [the government’s ac on on the global teacher crisis], to talk
about your own favourite teacher and why teachers played an important role in your life, and to answer
ques ons from the children.
[Insert informa on on your event and your school including ming, contact details and address.]
If you are able to a end, it will be a tremendously important signal to the children in our school and to
our community both that this issue is hugely important, and that you, as our elected representa ve, take
it seriously. We hope you will be able to join us and play a role in this global event.

Yours sincerely,
[INSERT SIGNATORIES]

7. Resources: campaign materials
Schools are welcome to download and use the materials as required for their own events. Below are the
resources that we have prepared for your use.
All materials are available to download at www.everychildneedsateacher.org

Every Child Needs a Teacher:
Closing the Trained Teacher Gap Report
This report was published jointly by GCE and Educa on Interna onal, and
iden ﬁes the gaps in the supply of teachers needed to achieve quality
educa on for all. The report was launched during the UN General Assembly
in September 2012 and is available to download inEnglish, French, Spanish,
Portuguese and Arabic.

Campaign logos, campaign title font
and imagery
The campaign logo is available in print and web formats, in the three GCE
colours (purple, green and orange), in all GCE oﬃcial languages. GCE will be
using the purple logo interna onally; schools are welcome to choose which
logo they wish to use.
The campaign also uses a variety of hand-drawn graphics across its media.
The logo is wri en using the font Rudiment, which is freely available as a
True Type Font (TTF). However, we recommend that this is only used for
top-level tles, and not for sub tles or body text.

Campaign poster
We have created a poster for schools to adapt, download and print.
Posters are A3-size (420mm x 297mm) but these can be scaled up to A2 or
A1 or scaled down to A4.

8. Policy demands
GCE members have iden ﬁed a full list of policy demands
(below) which must be acted upon in order to ﬁll the trained
teacher gap. The priori es for policy demands vary with the
context of individual countries: some countries have a large
number of teachers, but are not training or paying them as
professionals, leading to a poor quality of educa on. Some
countries have great policy frameworks on teacher standards,
but are not alloca ng suﬃcient budget to implement them.
Within the framework of the overall demands agreed for the
campaign, each coali on will select and focus on the speciﬁc
demands most relevant to their context.

•

•

•
The shared factor across all countries is that governments must
have the poli cal will to act on ﬁlling the trained teacher gap,
and must set standards, develop plans and provide ﬁnance
accordingly.

Overall demands
•

•

•

Standards: governments and their interna onal partners
must recognise the necessity for professionally trained,
qualiﬁed, supported teachers, and develop policies and
standards for teacher recruitment, training, development,
salaries and condi ons that reﬂect this.
Planning and repor ng: governments must develop costed
plans to ﬁll the gap in trained teachers and ensure that
the plan addresses dispari es between regions, in rural
and remote areas and report publicly on progress against
these plans and on the Pupil-to-Trained-Teacher Ra o
(PTTR); donors should publish and report on their planned
contribu on to ﬁlling the trained teacher gap.
Finance: governments must develop and implement
budgets that will ensure that the trained teacher gap is
ﬁlled – including necessary recruitment, training and
professional-standard pay; donors should allocate at least
10% of their ODA to basic educa on and provide more aid
through predictable, long-term budget support.

•

•

•
•

•

•

•

•

•

Detailed demands:
Na onal governments should:
•
•

•

•

Develop costed workforce plans, agreed with parliaments,
teacher organisa ons and civil society, to meet the full gap
in trained teachers and deploy those teachers equitably. (In
emergency or post-conﬂict situa ons, develop transi on
plans to move towards these targets, in agreement with
na onal stakeholders.)
By 2014, measure and publish the Pupil-to-TrainedTeacher ra o, overall and in the public sector, (according
to standards of training as indicated above), including
regional varia ons. This should be included in reports to
the Commi ee on Economic, Social and Cultural Rights
(CESCR).
Develop and enforce high na onal standards of training,
developed with the teaching profession, through

collabora on with teacher organisa ons, in reference to
interna onal standards.
Ensure ini al pre-service training for all new recruits to
teaching that covers subject knowledge, pedagogy and
training in diagnosis of students’ learning needs and based
on consulta ons of teacher organisa ons, with suﬃcient
me to develop these skills; raise the ISCED level of teacher
training by at least one level over the next three years.
Undertake a gender review of na onal Educa on Sector
Plans, and develop long-term strategies to recruit, train,
support and compensate women teachers.
Provide ongoing in-service training and professional
development for all teachers, making use of communi es
of prac ce and following up on training given.
Ensure that all teachers are being paid a decent, professional
wage; nego ate and agree pay scales with teacher unions;
do not use pay as a system of individualised punishment
and reward based on high-stakes tes ng or other “merit”
pay.
Strengthen school leadership and promote the
establishment of school management commi ees led
by teachers and include, teachers, parents and local
community members.
Promote adult literacy programmes
Support the establishment of Teaching Councils, involving
representa ves of teacher organisa ons, to develop and
enforce professional standards and ethics.
Allocate a minimum of 20 percent of na onal budgets, or
6 percent of GDP, to educa on, and ensure that at least 50
percent of this is dedicated to basic educa on, with a much
higher percentage where necessary.
Focus a considerable propor on of ﬁnancing for postsecondary educa on on the development of high quality
teacher training programmes.
Progressively expand the domes c tax base, for example
through se ng a fair rate of corpora on tax and not
oﬀering unnecessary tax holidays.
Pursue expansionary macro-economic policies which allow
greater investment in quality public services, resis ng the
imposi on of austerity policies by the IMF or other advisers.
Open planning and budge ng processes to teacher
organisa ons, and other civil society organisa ons, for
example through par cipa on in oﬃcial governmentpartner groups in the educa on sector (e.g. Local Educa on
Groups).
Report regularly and transparently on budgets and
spending in educa on, making clear the alloca ons to
district/province and local level, so that spending can be
tracked by communi es and civil society organisa ons.

Bilateral donors should:

The World Bank should:

•

•

•

•
•

•

•

•

•

Meet their commitment to spend at least 0.7 percent of
GNI on aid.
Realign ODA to commit at least 10% to basic educa on,
including contribu ons to the GPE and a propor on of
budget support.
Provide a greater propor on of ODA as general or sectoral
budget support.
Ensure all aid for educa on is aligned with na onal
educa on plans by providing ﬁnancing through a pooled
fund that supports the na onal educa on plan.
Ensure all bilateral interven ons in educa on allocate a
signiﬁcant part of ﬁnancial support to ac vi es tackling the
trained teacher gap.
Develop and publish a plan se ng out contribu on to
tackling the teacher crisis and lowering Pupil-to-TrainedTeacher ra os, and report annually on progress against this
plan.
Ensure that the teaching profession, through teacher
organisa ons, is involved in the development and
implementa on of na onal educa on plans or bilateral
projects they support.
Engage with and support the Interna onal Task Force on
Teachers for EFA.

•

•

•

The IMF should:
•

•
The Global Partnership for Educa on should:
•

•

Provide coordinated ﬁnancing and other support to
the expansion of a well-trained, professional teacher
workforce, explicitly recognizing the signiﬁcance of this for
learning outcomes and quality educa on.
Ensure that the teaching profession, through teacher
organisa ons, is involved in the development and
implementa on of na onal educa on plans submi ed by
governments to GPE.

Meet its original 2010 pledge of addi onal funding for
basic educa on, by providing at least $6.8 billion for basic
educa on in IDA countries between 2011 and 2015, and an
increase in funding for sub-Saharan Africa.
Refrain from providing advice or condi onality such as
SABER that limits the professional status, training, pay or
unionisa on of teachers, or that encourages high-stakes
tes ng.
Publish its intended contribu on to tackling the teacher
crisis and lowering Pupil-to-Trained-Teacher ra os, and
report annually on progress against this plan.
Ensure that the teaching profession, through teacher
organisa ons, is involved in the development and
implementa on of the plans for which it provides ﬁnancial
support.

Work with governments and other key educa on
stakeholders such as teacher organisa ons and other civil
society groups to develop macro-economic frameworks
that support the signiﬁcant expansion of investment in
teachers.
Expand its work on social spending ﬂoors to include support
for governments on tracking investment in teachers.

Private donors should:
•

Support na onal strategies to develop the professional
teacher workforce for public educa on by, for instance,
contribu ng to pooled funds that support na onal
educa on sector plans.

9. Online campaign activities
Over a million people have previously supported GCE campaigns
online, by directly signing online pe ons, joining us on
Facebook, targe ng poli cal ﬁgures on Twi er or wri ng about
the campaigns on their websites and blogs.

Social networks: Facebook
and Twitter

Interna onally, GCE will be delivering the following ac vi es
online to encourage maximum par cipa on from teachers,
schools and members of the public.

GCE will be running a series of campaign ac vi es on both of
these social networks, from our interna onal accounts at:

www.facebook.com/campaignforeduca on

Campaign website:
www.everychildneedsateacher.org
On this website, you can:
• Register and promote your ac vi es as a GCE member or
as an educa on ins tu on (available now)
• Upload your news items (available January)
• Upload images from your campaign events throughout the
year (available January)
• Download materials and other resources including
campaign posters, logos and the campaign report (available
now).

E-campaigning
A major development on the campaign website will be the
func on to send targeted messages to poli cians, urging them
to support the campaign by commi ng to speciﬁc policy
change. Keep checking the site to ﬁnd out what you can do to
encourage your students, supporters and parents to take part
in your country!

GCE Blog:
blog.campaignforeducation.org
GCE has its own blog, to which GCE members submit their
own ar cles and take part in online discussion. During 20122013, we are focusing heavily on teachers and are keen to have
teachers join the discussion! Please visit the blog and feel free
to enter the debate by commen ng on and sharing new posts.

www.twi er.com/globaleduca on
As well as pos ng regularly on the subject of teachers using
these proﬁles, there will be a series of messages available at
the campaign website which can be shared quickly on both of
these networks simply by clicking a link.
If your school has a proﬁle on Facebook and/or Twi er we can
share your stories and increase our collec ve strength and
inﬂuence on these networks.
For previous years, we have searched for poli cal targets to
reach directly through Twi er. For example, many heads of
state have oﬃcial Twi er accounts and high-proﬁle leaders with
ac ve Twi er accounts include Cris na Fernandez de Kirchner,
President of Argen na; David Cameron, UK Prime Minister and
NoyNoy Aquino, President of the Philippines. By sending Tweets
directly to their accounts, we can show the strength of support
for the campaign.

